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Abstract. Introduction. The revaluation of the tasks and results of school 
foreign-language education in our country updated the role of the emotionally-val-
uable component (EVC) of the content of foreign-language courses. There is broad 
agreement that the compliance of its criteria today is the most important prereq-
uisite of foreign languages viability. 
The aim of this article is to provide a scientific answer to the question if 
there is necessary background for the implementation of the EVC of the content of 
foreign-language education in the current study course “Spotlight”. 
Methodology and research methods. As the fundamental methodological tool 
the emotionally-valuable (axiological) approach to the study was applied. A number of 
complementary methods were used: a theoretical systemic-structural and comparati-
ve analysis; an analytical experiment – the content-analysis of the current English-
language study course for a secondary school; a constructive (creative) experiment 
(experiential learning); a method and principles of visibility (a tabular and graphical 
presentation of information); methods of mathematical statistics. 
Results and scientific novelty. It is proved that the EVC in the linear struc-
ture of the school subject “A foreign-language” is able to ensure an integral forma-
tion of a student’s personality with developed intellectual, volitional and emoti-
onally-valuable spheres. A practical implementation of this component is possible 
through students’ work with speech patterns of emotionally-valuable context. The 
indicators of emotional value of teaching materials are selected. The content-
analysis of the text library of the study course “Spotlight” showed that it does not 
fully meet the requirements for super-phrasal units of the EVC, intended to main-
tain an appropriate level of language skills and encourage the acquisition of vari-
ous kinds of foreign-language speech activities: speaking, listening, reading and 
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written speech. Therefore, additional adjustment of a number of speech samples 
is required in order to create all the necessary background for the exploitation of 
the EVC of the school programme content at different stages of foreign-language 
training. The results of experiential learning a foreign language, involving carefully 
selected texts of a sufficient and high degree of emotional value, and the use by 
teachers of special techniques of work, adequate to the axiological potential of 
speech samples, prove the appropriateness of such an approach to the organisati-
on of an educational process. The axiological orientation of the training content 
significantly improves students’ speech activities and contributes to the develop-
ment of their emotionally-valuable relations with the surrounding world. 
Practical significance. The materials in this publication may be in demand 
when making constructive changes and additions to the content and technologies 
of school foreign-language education. 
Keywords: content of foreign-language education, emotionally-valuable 
component (EVC), text of emotionally-valuable contents; text library, study cour-
se, study course “Spotlight”, content-analysis of “Spotlight” text library. 
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ǮțțȜȠȎȤȖȭ. ǰȐȓȒȓțȖȓ. ǽȓȞȓȜȤȓțȘȎ ȕȎȒȎȥ Ȗ ȞȓȕȡșȪȠȎȠȜȐ ȦȘȜșȪțȜȑȜ ȖțȜ-
ȭȕȩȥțȜȑȜ ȜȏȞȎȕȜȐȎțȖȭ Ȑ țȎȦȓȗ ȟȠȞȎțȓ ȎȘȠȡȎșȖȕȖȞȜȐȎșȎ ȞȜșȪ ȫȚȜȤȖȜțȎșȪțȜ-
ȤȓțțȜȟȠțȜȑȜ ȘȜȚȝȜțȓțȠȎ (ȋȄǸ) ȟȜȒȓȞȔȎțȖȭ ȖțȜȭȕȩȥțȩȣ ȒȖȟȤȖȝșȖț, ȟȜȏșȬȒȓ-
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țȖȓ ȘȞȖȠȓȞȖȓȐ ȘȜȠȜȞȜȑȜ ȟȓȑȜȒțȭ ȚțȜȑȖȓ ȟȝȓȤȖȎșȖȟȠȩ ȝȞȖȕțȎȬȠ ȐȎȔțȓȗȦȓȗ 
ȝȞȓȒȝȜȟȩșȘȜȗ ȫȢȢȓȘȠȖȐțȜȟȠȖ ȜȟȐȜȓțȖȭ ȖțȜȟȠȞȎțțȩȣ ȭȕȩȘȜȐ. 
ȄȓșȪ ȟȠȎȠȪȖ – ȒȎȠȪ țȎȡȥțȜ ȜȏȜȟțȜȐȎțțȩȗ ȜȠȐȓȠ țȎ ȐȜȝȞȜȟ, ȟȡȧȓȟȠȐȡȬȠ 
șȖ Ȑ ȒȓȗȟȠȐȡȬȧȓȚ ȡȥȓȏțȜ-ȚȓȠȜȒȖȥȓȟȘȜȚ ȘȜȚȝșȓȘȟȓ (ȁǺǸ) «ǮțȑșȖȗȟȘȖȗ Ȑ ȢȜ-
Șȡȟȓ» Ȑȟȓ țȎȒșȓȔȎȧȖȓ ȡȟșȜȐȖȭ Ȓșȭ ȞȓȎșȖȕȎȤȖȖ ȋȄǸ ȟȜȒȓȞȔȎțȖȭ ȖțȜȭȕȩȥțȜȑȜ 
ȜȏȞȎȕȜȐȎțȖȭ. 
ǺȓȠȜȒȜșȜȑȖȭ Ȗ ȚȓȠȜȒȩ. ǰ ȘȎȥȓȟȠȐȓ ȏȎȕȜȐȜȑȜ ȚȓȠȜȒȜșȜȑȖȥȓȟȘȜȑȜ ȖțȟȠȞȡ-
ȚȓțȠȎȞȖȭ Ȑ ȞȎȏȜȠȓ ȐȩȟȠȡȝȎș aȘȟȖȜșȜȑȖȥȓȟȘȖȗ ȝȜȒȣȜȒ Ș ȖȟȟșȓȒȜȐȎțȖȬ ȕȎȭȐ-
șȓțțȜȗ ȠȓȚȩ. ǯȩș ȕȎȒȓȗȟȠȐȜȐȎț ȘȜȚȝșȓȘȟ ȐȕȎȖȚȜȒȜȝȜșțȭȬȧȖȣ ȚȓȠȜȒȜȐ: Ƞȓ-
ȜȞȓȠȖȥȓȟȘȖȗ ȟȖȟȠȓȚțȜ-ȟȠȞȡȘȠȡȞțȩȗ Ȗ ȟȞȎȐțȖȠȓșȪțȜ-ȟȜȝȜȟȠȎȐȖȠȓșȪțȩȗ ȎțȎ-
șȖȕ; ȎțȎșȖȠȖȥȓȟȘȖȗ ȫȘȟȝȓȞȖȚȓțȠ – ȘȜțȠȓțȠ-ȎțȎșȖȕ ȒȓȗȟȠȐȡȬȧȓȑȜ ȁǺǸ ȝȜ Ȏț-
ȑșȖȗȟȘȜȚȡ ȭȕȩȘȡ Ȓșȭ ȜȏȧȓȜȏȞȎȕȜȐȎȠȓșȪțȜȗ ȦȘȜșȩ; ȘȜțȟȠȞȡȘȠȖȐțȩȗ (ȟȜȕȖȒȎ-
ȠȓșȪțȩȗ) ȫȘȟȝȓȞȖȚȓțȠ (ȜȝȩȠțȜȓ ȜȏȡȥȓțȖȓ); ȚȓȠȜȒ Ȗ ȝȞȖțȤȖȝȩ țȎȑșȭȒțȜȟȠȖ 
(ȠȎȏșȖȥțȜȓ Ȗ ȑȞȎȢȖȥȓȟȘȜȓ ȝȞȓȒȟȠȎȐșȓțȖȓ ȖțȢȜȞȚȎȤȖȖ); ȚȓȠȜȒȩ ȚȎȠȓȚȎȠȖȥȓȟ-
ȘȜȗ ȟȠȎȠȖȟȠȖȘȖ. 
ǾȓȕȡșȪȠȎȠȩ Ȗ țȎȡȥțȎȭ țȜȐȖȕțȎ. ǲȜȘȎȕȩȐȎȓȠȟȭ, ȥȠȜ ȐȘșȬȥȓțȖȓ ȋȄǸ 
Ȑ șȖțȓȗțȡȬ ȟȠȞȡȘȠȡȞȡ ȦȘȜșȪțȜȑȜ ȝȞȓȒȚȓȠȎ «ǶțȜȟȠȞȎțțȩȗ ȭȕȩȘ» ȟȝȜȟȜȏțȜ 
ȜȏȓȟȝȓȥȖȠȪ ȢȜȞȚȖȞȜȐȎțȖȓ ȤȓșȜȟȠțȜȗ șȖȥțȜȟȠȖ ȡȥȓțȖȘȎ ȟ ȞȎȕȐȖȠȩȚȖ ȖțȠȓș-
șȓȘȠȡȎșȪțȜȗ, ȐȜșȓȐȜȗ Ȗ ȫȚȜȤȖȜțȎșȪțȜ-ȤȓțțȜȟȠțȜȗ ȟȢȓȞȎȚȖ. ǽȞȎȘȠȖȥȓȟȘȎȭ Ȟȓ-
ȎșȖȕȎȤȖȭ ȒȎțțȜȑȜ ȘȜȚȝȜțȓțȠȎ ȜȟȡȧȓȟȠȐșȭȓȠȟȭ ȥȓȞȓȕ ȜȞȑȎțȖȕȎȤȖȬ ȞȎȏȜȠȩ ȡȥȎ-
ȧȖȣȟȭ ȟ ȞȓȥȓȐȩȚȖ ȜȏȞȎȕȤȎȚȖ, ȜȏșȎȒȎȬȧȖȚȖ ȫȚȜȤȖȜțȎșȪțȜ-ȤȓțțȜȟȠțȩȚ ȘȜț-
ȠȓȘȟȠȜȚ. ǰȩȒȓșȓțȩ ȝȜȘȎȕȎȠȓșȖ ȫȚȜȤȖȜțȎșȪțȜȗ ȤȓțțȜȟȠțȜȟȠȖ ȒȖȒȎȘȠȖȥȓȟȘȜȑȜ 
ȚȎȠȓȞȖȎșȎ. ǸȜțȠȓțȠ-ȎțȎșȖȕ ȠȓȘȟȠȜȠȓȘȖ ȁǺǸ «ǮțȑșȖȗȟȘȖȗ Ȑ ȢȜȘȡȟȓ» ȝȜȘȎȕȎș, 
ȥȠȜ ȜțȎ țȓ Ȑ ȝȜșțȜȗ ȚȓȞȓ ȜȠȐȓȥȎȓȠ ȠȞȓȏȜȐȎțȖȭȚ Ș ȟȐȓȞȣȢȞȎȕȜȐȩȚ ȓȒȖțȟȠȐȎȚ 
ȋȄǸ, ȝȞȖȕȐȎțțȩȚ ȝȜȒȒȓȞȔȖȐȎȠȪ ȒȜșȔțȩȗ ȡȞȜȐȓțȪ ȭȕȩȘȜȐȜȗ ȝȜȒȑȜȠȜȐȘȖ 
Ȗ ȟȠȖȚȡșȖȞȜȐȎȠȪ ȜȐșȎȒȓțȖȓ ȞȎȕșȖȥțȩȚȖ ȐȖȒȎȚȖ ȖțȜȭȕȩȥțȜȗ ȞȓȥȓȐȜȗ ȒȓȭȠȓșȪ-
țȜȟȠȖ: ȑȜȐȜȞȓțȖȓȚ, ȎȡȒȖȞȜȐȎțȖȓȚ, ȥȠȓțȖȓȚ Ȗ ȝȖȟȪȚȓțțȜȗ ȞȓȥȪȬ. ǿșȓȒȜȐȎ-
ȠȓșȪțȜ, țȡȔțȎ ȒȜȝȜșțȖȠȓșȪțȎȭ ȚȓȠȜȒȖȥȓȟȘȎȭ ȘȜȞȞȓȘȤȖȭ țȎȏȜȞȎ ȞȓȥȓȐȩȣ Ȝȏ-
ȞȎȕȤȜȐ, ȥȠȜȏȩ țȎ ȞȎȕșȖȥțȩȣ ȟȠȡȝȓțȭȣ ȖțȜȭȕȩȥțȜȗ ȝȜȒȑȜȠȜȐȘȖ ȟȜȕȒȎȠȪ ȏșȎȑȜȝ-
ȞȖȭȠțȩȓ ȝȞȓȒȝȜȟȩșȘȖ Ȓșȭ ȚȎȘȟȖȚȎșȪțȜ ȝȜșțȜȗ ȫȘȟȝșȡȎȠȎȤȖȖ ȞȓȟȡȞȟȜȐ ȋȄǸ 
ȟȜȒȓȞȔȎțȖȭ ȦȘȜșȪțȜȗ ȝȞȜȑȞȎȚȚȩ. ǾȓȕȡșȪȠȎȠȩ ȜȝȩȠțȜȑȜ ȜȏȡȥȓțȖȭ ȖțȜȟȠȞȎț-
țȜȚȡ ȭȕȩȘȡ ȟ ȝȞȖȐșȓȥȓțȖȓȚ ȠȧȎȠȓșȪțȜ ȜȠȜȏȞȎțțȩȣ ȠȓȘȟȠȜȐ ȟȞȓȒțȓȗ Ȗ ȐȩȟȜ-
ȘȜȗ ȟȠȓȝȓțȖ ȫȚȜȤȖȜțȎșȪțȜȗ ȤȓțțȜȟȠțȜȟȠȖ Ȗ ȖȟȝȜșȪȕȜȐȎțȖȓ ȝȓȒȎȑȜȑȎȚȖ ȟȝȓȤȖ-
ȎșȪțȩȣ ȝȞȖȓȚȜȐ ȞȎȏȜȠȩ ȟ țȖȚȖ, ȎȒȓȘȐȎȠțȩȣ ȎȘȟȖȜșȜȑȖȥȓȟȘȜȚȡ ȝȜȠȓțȤȖȎșȡ 
ȞȓȥȓȐȩȣ ȜȏȞȎȕȤȜȐ, ȝȜȒȠȐȓȞȔȒȎȬȠ ȤȓșȓȟȜȜȏȞȎȕțȜȟȠȪ ȝȜȒȜȏțȜȑȜ ȝȜȒȣȜȒȎ Ș ȝȜȟ-
ȠȞȜȓțȖȬ ȡȥȓȏțȜ-ȐȜȟȝȖȠȎȠȓșȪțȜȑȜ ȝȞȜȤȓȟȟȎ. ǮȘȟȖȜșȜȑȖȥȓȟȘȎȭ ȜȞȖȓțȠȎȤȖȭ 
ȡȥȓȏțȜȑȜ ȘȜțȠȓțȠȎ ȕțȎȥȖȠȓșȪțȜ ȡȐȓșȖȥȖȐȎȓȠ ȝȞȜȒȡȘȠȖȐțȜȟȠȪ ȞȓȥȓȐȜȗ ȒȓȭȠȓșȪ-
țȜȟȠȖ ȡȥȎȧȖȣȟȭ Ȗ ȟȝȜȟȜȏȟȠȐȡȓȠ ȝȞȖȜȏȞȓȠȓțȖȬ ȦȘȜșȪțȖȘȎȚȖ ȜȝȩȠȎ ȫȚȜȤȖ-
ȜțȎșȪțȜ-ȤȓțțȜȟȠțȜȑȜ ȜȠțȜȦȓțȖȭ Ș ȜȘȞȡȔȎȬȧȓȚȡ ȚȖȞȡ. 
ǽȞȎȘȠȖȥȓȟȘȎȭ ȕțȎȥȖȚȜȟȠȪ. ǺȎȠȓȞȖȎșȩ, ȝȞȓȒȟȠȎȐșȓțțȩȓ Ȑ ȝȡȏșȖȘȎȤȖȖ, 
ȚȜȑȡȠ ȏȩȠȪ ȐȜȟȠȞȓȏȜȐȎțȩ ȝȞȖ ȐțȓȟȓțȖȖ ȘȜțȟȠȞȡȘȠȖȐțȩȣ ȖȕȚȓțȓțȖȗ Ȗ ȒȜȝȜș-
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țȓțȖȗ Ȑ ȟȜȒȓȞȔȎțȖȓ Ȗ ȠȓȣțȜșȜȑȖȖ ȖțȜȭȕȩȥțȜȑȜ ȜȏȡȥȓțȖȭ Ȑ ȜȏȧȓȜȏȞȎȕȜȐȎȠȓșȪ-
țȜȗ ȦȘȜșȓ. 
ǸșȬȥȓȐȩȓ ȟșȜȐȎ: ȟȜȒȓȞȔȎțȖȓ ȖțȜȭȕȩȥțȜȑȜ ȜȏȞȎȕȜȐȎțȖȭ, ȫȚȜȤȖȜțȎșȪ-
țȜ-ȤȓțțȜȟȠțȩȗ ȘȜȚȝȜțȓțȠ (ȋȄǸ), ȠȓȘȟȠ ȫȚȜȤȖȜțȎșȪțȜ-ȤȓțțȜȟȠțȜȑȜ ȟȜȒȓȞȔȎ-
țȖȭ, ȠȓȘȟȠȜȠȓȘȎ, ȡȥȓȏțȜ-ȚȓȠȜȒȖȥȓȟȘȖȗ ȘȜȚȝșȓȘȟ (ȁǺǸ), ȁǺǸ «ǮțȑșȖȗȟȘȖȗ 
Ȑ ȢȜȘȡȟȓ», ȘȜțȠȓțȠ-ȎțȎșȖȕ ȠȓȘȟȠȜȠȓȘȖ ȁǺǸ «ǮțȑșȖȗȟȘȖȗ Ȑ ȢȜȘȡȟȓ». 
 
ǯșȎȑȜȒȎȞțȜȟȠȖ. ǮȐȠȜȞȩ ȐȩȞȎȔȎȬȠ ȝȞȖȕțȎȠȓșȪțȜȟȠȪ ȞȓȤȓțȕȓțȠȎȚ ȔȡȞ-
țȎșȎ «ǼȏȞȎȕȜȐȎțȖȭ Ȗ țȎȡȘȎ» Ȗ țȎȡȥțȜȚȡ ȞȡȘȜȐȜȒȖȠȓșȬ, ȒȜȘȠȜȞȡ ȝȓȒȎȑȜȑȖȥȓȟ-
ȘȖȣ țȎȡȘ, ȝȞȜȢȓȟȟȜȞȡ ȘȎȢȓȒȞȩ ȖțȜȟȠȞȎțțȩȣ ȭȕȩȘȜȐ Ȗ ȚȓȠȜȒȖȘȖ ȝȞȓȝȜȒȎȐȎ-
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Introduction 
In modern Russia, there is a radical revision of the results of school fo-
reign-language education, their reassessment from the standpoint of new pa-
radigms, put forward by time, – God, good, man, work, homeland, patriotism. 
Philosophical preconditions of modernisation of Russian education initiate 
successive processes of its improvement, determined by the federal law “On 
education in the Russian Federation”1, the priority national project “Educati-
on”, the Russian education 2020 strategy, the national educational initiative 
“Our new school”, State standards for general education, the special federal 
programme for the development of education for 2016–2020, etc. According to 
the provisions of these documents, the problems, associated with improving 
foreign-language education content, are solved; the relevance of the emoti-
onally-valuable component (EVC) of foreign-language competences in secon-
dary school is substantiated. 
This implies a change in the ideas, concerning the content of education: 
it should be free from the manifestations of negative rationalist and technoc-
ratic trends in favour of personal-activity and emotionally-valuable bases. 
                                                 
1 Ǽȏ ȜȏȞȎȕȜȐȎțȖȖ Ȑ ǾȜȟȟȖȗȟȘȜȗ ȂȓȒȓȞȎȤȖȖ. ȂȓȒȓȞȎșȪțȩȗ ȕȎȘȜț Ɋ 273-Ȃǵ 
ȜȠ 29.12.2012. On education in the Russian Federation. Federal law Ɋ 273-FL from 
29.12.2012. (In Russ.) 
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Such understanding of the content of education appeared in the 1980-s 
(V. V. Kraevsky, I. Ya. Lerner, M. N. Skatkin)1. In the works of these scientists 
education was looked upon as a purposeful process which is a unity of lear-
ning, activities on a reproductive and creative use of knowledge, as well as on 
the realisation of each student’s value attitude to reality, based on his/her 
needs and motives. 
The first three components are associated with a person’s cognitive ac-
tivities, so, in the summary they can be characterised as “the intellectual” 
unit of the education content. The EVC, first identified by the above-menti-
oned researchers, has its own structure and functions. It involves a student’s 
affective perception of a multicultural world, his/her activities in the field of 
art – the so-called emotional creativity and an emotionally-valuable develop-
ment. As rightly pointed out by I. Ya. Lerner, ignoring the EVC can disrupt an 
educational process. The fact is that a lesson that lacks emotional aspects 
does not find a student’s response, it is insignificant, is not a need, and a le-
arner has no positive attitude to it [1]. 
However, there is still one-sidedness in the design and implementation 
of the content of foreign-language education: among its components there is 
no experience of students’ emotionally-valuable relations, i.e. no EVC. A stu-
dent is perceived by a teacher not as a free and creative personality with a 
system of values and life senses, but rather as a programmed object of teac-
hing foreign-language communication. The reassessment of the content and 
results of school foreign-language education in our country implies a particu-
lar relevance of the EVC. 
The component is reflected in speech samples – texts, intended for teac-
hing foreign-language speaking, listening, reading and written speech which 
must meet the criteria of emotional value. This is the most important prereq-
uisite for the implementation of the EVC of the content of foreign-language 
education. 
In connection with the stated, the purpose of this article is to find an 
answer to the question if the speech material (micro- and macro-texts) of the 
study course “Spotlight”, functioning in the Russian Federation, is characteri-
sed by a sufficient degree of emotional value, i.e. whether in the study course 
there is all the necessary background for the implementation of the EVC in all 
diversity of its sub-components and functions. 
                                                 
1 ǹȓȞțȓȞ Ƕ. ȍ. ȅȓșȜȐȓȥȓȟȘȖȗ ȢȎȘȠȜȞ Ȗ ȢȡțȘȤȖȖ ȟȜȒȓȞȔȎțȖȭ ȜȏȞȎȕȜȐȎțȖȭ // 
ǿȜȐȓȠȟȘȎȭ ȝȓȒȎȑȜȑȖȘȎ. 1987. Ɋ 11. ǿ. 60–65. Lerner I. Ya. A human factor and func-
tions of the content of education. Sovetskaya pedagogika = Soviet pedagogy. 1987; 11: 
60–65. (In Russ.) 
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Achieving this goal involves a number of interrelated concomitant ob-
jectives: 
1) to characterise the structure and functions of EVC of the content of 
foreign-language education; 
2) to define the concept of “a foreign-language text of emotionally-val-
uable contents”; 
3) to identify the indicators of emotional value of a foreign-language text; 
4) to carry out the content-analysis of the study course “Spotlight” text 
library in order to identify the prerequisites for the implementation of the 
EVC of the content of foreign-language education; 
5) to organise and conduct experiential learning in order to see whether 
the emotionally-valuable approach to the selection of texts improves students’ 
speech activities. 
Literature Review 
In accordance with the personality-oriented paradigm, considered as a 
methodological basis of modernisation of the content of foreign-language edu-
cation, as a way to its humanisation, to accounting an increasing role of a 
human factor, the leading approach to the research is emotionally-valuable. 
Within the framework of this approach, the world of values is considered as a 
socio-cultural reality, necessary for a person as a means of satisfying his/her 
needs. The value orientation of education has traditionally been set in all educa-
tional systems with the help of ideology. Life values in the content of educati-
on contribute to the development of schoolchildren’s emotional sphere. 
Foreign language education plays a significant role in the formation of 
personal values. The axiological essence of the language and the cultural me-
aning of teaching it are emphasised in well-known documents of different ye-
ars1, reflected in the provisions of linguodidactics about a culture-like charac-
ter of teaching foreign languages. O. G. Oberemko rightly points out that the 
actualisation of axiological bases of communicative competence formation is 
due to the priority of humanitarian and cultural meanings of foreign-langua-
ge education [2, p. 162]. 
In the course of the study, we turned, first of all, to domestic and fore-
ign psychological and pedagogical concepts of values (N. A. Astashova, 
S. K. Bondyreva, A. P. Smantser (2018), V. I. Nevskaya (2000), O. G. Oberem-
ko (2016), E. I. Passov (2000, 2010); as well as V. S. Bogaluskaya, F. V. Kadol 
                                                 
1 ǲȓȘșȎȞȎȤȖȭ Ȝ ȭȕȩȘȎȣ țȎȞȜȒȜȐ ǾȜȟȟȖȖ, 1991 ȑ. “The peoples of Russia (lan-
guages) act” (In Russ.); “A common European framework of reference for languages: le-
arning, teaching, assessment”, 2001. 
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(2017), D. Habenicht (2009); L. V. Khvedchenya (2013), J. Russel (2012), 
ǿ. Schmitt (2011)) [2–11]. The above researchers characterise the nature and 
place of values in reality, their relationship with each other, the structure of a 
personality, social and cultural factors of his/her education and development. 
So far the only monograph, devoted to the philosophical inquiry of the pro-
cess of teaching a foreign language, is the book by V. I. Nevskaya “Dialectics 
of teaching” [4].The author proposes to introduce into a methodical thesaurus 
such systemic categories as “the state” and “the link between states”. She beli-
eves that the development of their content will make a significant contribution to 
the formation of a new branch of methodology – methodological axiology. 
Determining the moral ideals to be aimed at, the nomenclature of cul-
tural values, presented by E. I. Passov, was studied. In the concept of com-
municative foreign-language education “The development of individuality in 
the dialogue of cultures” they make up the content of an educational aspect 
of foreign-language culture [5, p. 57]. It is interpreted as a set of values, 
knowledge, traditions, rules, norms of behaviour, axiological relations, senses 
and ways of creative activity of another nation in the dialogue of cultures. 
Secondly, positive ideas of students’ emotional sphere revitalisation we-
re studied. They emphasise the necessity of increasing their motivation, satis-
faction, of developing their interest to the subject “a foreign language” in diffe-
rent spheres of communication (V. M. Alyushin (2015), S. V. Chernyshov, 
Yu.N. Khusainova (2016), O. V. Kotomina (2017), O. V. Sungurova (2014), 
M. G. Yanovskaya (2008) [12–16], and also M. Beaudoin (1999)1, K. Kato, 
R. Zweig, B. Schechter Clyde, N. Barzilai, G. Atzmon (2016), R. Maguire, 
A. Egan, P. Hyland, P. Maguire (2017), J. Overton-Healy (1995)2, C. Radu 
(2014), P. Viguer, M. J. Cantero, R. Bañuls (2017), N. Wang, T. Young, 
S. C. Wilhite, G. Marczyk (2011), L. Zysberg, C. Orenshtein, E. Gimmon, 
R. Robinson (2017) [17–22]). 
The most complete range of theoretical questions on the role of a persona-
lity’s emotional sphere is studied in M. G. Yanovskaya’s research “An emotional 
factor in the formation of a future specialist’s intelligence” [16].The author analy-
ses constructive functions of an emotional factor of an educational process and 
offers a practice-oriented material about an emotionally-valuable technology and 
profiles of a teacher, providing a positive impact of an emotional factor. 
                                                 
1 Beaudoin M. Enseignement de l’oral et anxiete langagiere. In: Apprende les 
langues etrangeres autrement = Learning other foreign languages. Paris: Hachette Edi-
cef. 1999: 95–99. (In French) 
2 Overton-Healy J. Learning Enhancement: Utilizing Effective Teacher Commu-
nication Behaviours. Educational practice and theory. 1995; 17 (2): 71–77. 
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Similar ideas are found in foreign works on methods of teaching foreign 
languages where the concepts an emotional background, atmosphere of an 
educational process and an emotional climate of learning were investigated 
(M. Beaudoin, J. Overton-Healy). In C. Radu’s [19], P. Viguer, M. J. Cantero, 
R. Bañuls’s [20], N. Wang, T. Young, S. C. Wilhite, G. Marczyk’s [21] and ot-
her foreign scholars’ works it is stated that enhancing emotional intelligence, 
assessing students’ emotional competence, development and validation of the 
widener emotional learning scale, positive emotions, a good mood create the 
background for the disclosure of students’ creative abilities, improving a per-
son’s learning activities. 
Thirdly, of utmost importance were the works in the field of designing 
and implementation of modern foreign-language education, evaluating its 
quality (M. Z. Biboletova (2013), I. L. Bim (2011), N. D. Galskova (2013); and 
also S. V. Gladio (2000), L. Klingberg, S. S. Kunanbayeva (2010) [23–28]. The 
conclusion was drawn that the point of view of many methodologists is based 
on their conviction that an educational process should include not only what 
can be seen or heard in the classroom, what is explicitly expressed or clearly 
represented by its subjects, but also their feelings and emotions, as well as 
those mental processes that occur in their minds. 
As all the authors, mentioned above, have publications in the leading 
scientific periodicals, monographic and dissertational works, and also metho-
dological resources. Thus, their papers provided an empirical basis for the 
study. 
Materials and Methods 
For the solution of the research tasks a series of mutually supportive 
methods was applied: 
Ȏ) of a theoretical analysis (systemic-structural, comparative); 
b) an analytical experiment (the content-analysis of the current Eng-
lish-language study course for a secondary school); 
c) a constructive ( creative) experiment (experiential learning); 
d) a tabular and graphical presentation of information; 
e) mathematical statistics. 
The systemic-structural and comparative methods allowed us to solve 
the research tasks, related to the characteristic of the structure and functions 
of the EVC of the content of foreign-language education; to defining the con-
cept of a foreign-language text of emotionally-valuable contents and identif-
ying the indicators of its emotional value. 
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For the solution of the next task of the study (the analysis of the study co-
urse) the method of content-analysis was applied1. As provided by the principle of 
formalisation it was important that the studied content set a specific rule for a re-
liable fixation of the necessary characteristics. In turn, the principle of statistical 
significance dictated the following condition: the fragments of the content, a rese-
archer is interested in, should occur with a sufficient frequency. 
In accordance with the requirements of S. G. Vershlovsky and 
M. D. Matyushkina the first step in preparing for content-analysis should be 
the determination of the total number of texts to be considered [29]. At this 
stage of the investigation the education materials of the study course “Spot-
light”, recommended by the Ministry of Education and Science of the Russian 
Federation for general education institutions, were used. This condition ensu-
red the reliability of the text array under study. 
After determining the set of documents, the following step was to as-
sess its volume. As educators and researchers are given the right to form the 
biggest possible selection themselves, 282 foreign-language texts were taken, 
as presented in the textbooks and workbooks of the study course for the 4th, 
7th, 9th and 11th grades, the final ones at each of the four stages of school fo-
reign-language education [30–37]. 
Based on the requirements of the programme2, the texts were analysed 
in accordance with speech activities, predominant at a particular stage: 
ŏ at a junior stage these were texts of kind I, aimed at teaching foreign-lan-
guage speaking. The choice of texts is due to the fact that the current school age 
is the most favourable for mastering this type of foreign-language speech activiti-
es, when the flexibility of students’ verbal apparatus and their imitation abilities 
for oral communication in a foreign language are actively developing; 
ŏ at a middle stage the experimental work was organised on material of the 
second kind of texts, intended for teaching foreign-language listening. This time 
the choice is determined by the fact that it is in this age period that students’ 
perception of foreign-language speech material becomes a selective, purposeful, 
analytical and synthetic activity. As students have already gained some language 
and verbal experience, they can make probabilistic projections. Besides, an acti-
                                                 
1 ǸȜțȠȓțȠ-ȎțȎșȖȕ ȘȎȘ ȚȓȠȜȒ ȖȟȟșȓȒȜȐȎțȖȭ [ȋșȓȘȠȞȜț. ȞȓȟȡȞȟ]. ǾȓȔȖȚ ȒȜȟȠȡ-
ȝȎ: http://StudFiles.net (ȒȎȠȎ ȜȏȞȎȧȓțȖȭ: 18.11.2018). Content analysis as a rese-
arch method [cited November 18 2018]. Available from: https: // www. StudFiles.net  
2 ǿȏȜȞțȖȘ țȜȞȚȎȠȖȐțȩȣ ȒȜȘȡȚȓțȠȜȐ. ǶțȜȟȠȞȎțțȩȗ ȭȕȩȘ / ȟȜȟȠ. ȋ. ǲ. ǲțȓȝ-
ȞȜȐ, Ǯ. Ǳ. ǮȞȘȎȒȪȓȐ. 2-ȓ ȖȕȒ., ȟȠȓȞȓȜȠȖȝ. ǺȜȟȘȐȎ: ǲȞȜȢȎ, 2013. 287 ȟ. Sbornik nor-
mativnykh dokumentov. Inostrannye yazyki = The collection of normative documents. 
Foreign languages. Moscow: Drofa; 2013. 287 p.  
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ve improvement of school students’ hearing and “inner speech” (verbal thought) 
continues, there is an increase in size of the random access memory; 
ŏat a high stage work with speech material of the third kind, designed 
to teach reading in a foreign-language, was organised and carried out. The 
fact is that in accordance with the psychological characteristics of students of 
this age reading is a great opportunity for their communicative development. 
In addition, there is an active formation of older adolescents’ moral and aes-
thetic feelings. An emotional dimension of their attention is more versatile, to-
uching on various aspects of a personal improvement. This allows a teacher 
to develop students’ skills of different sub-kinds of reading to maturity; 
ŏfor a profile-oriented stage of teaching foreign-language speech sam-
ples of the fourth kind, used to teach students written speech, were selected. 
At this age foreign-language writing acts primarily as a means of contributing 
to satisfaction, promotion and deepening of students’ interests in their cho-
sen field of knowledge, obtaining professionally relevant information. 
Another step is to determine a unit of analysis, i.e. some dimension or 
characteristic, found in the text. In our case such a unit was an indicator of 
emotional value, namely a simple amount of its representation in the text. Af-
ter identifying a semantic unit of content-analysis, units of measurement were 
to be determined. It is known that they may or may not coincide with units of 
analysis. As a result, a percentage ratio of indicator intensity in the text array 
to the total number of the studied texts was taken as a unit of measurement. 
To assess the significance of a unit of analysis i on average for this text 
array, a frequency index was taken: 
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where f(i, t) is frequency of occurrence of a unit of analysis i in the text t, n is 
the total number of texts. 
The compilation of a list of analysis categories involves the use of the 
basic characteristics of an object, a system of which can be compared with a 
questionnaire: a category plays the role of a question in the survey and indi-
cates what answers can be found in the text. In accordance with the require-
ments by V. I. Dobrenkov and S. I. Grigoryev [38] the categories of content-
analysis of the text array in this investigation were: 
a) relevant, i.e. consistent with our research objectives; 
b) comprehensive, i.e. fully reflecting the meaning of the concepts of the 
research; 
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c) mutually exclusive – the same content was not equally included in 
different categories; 
d) reliable, i.e., there was no doubt about the categorisation in the 
analysis of the document. 
Since content-analysis allows the use of quantitative assessment of a 
particular unit, in our investigation a “sign” of an indicator was introduced: 
ŏ «+» – an indicator of emotional value is present in the text; 
ŏ «–» – an indicator of emotional value is not in the text; 
ŏ «+/–» – an indicator of emotional value is partially present in the text. 
The stated positions allowed working out research tools for the content-
analysis: 
ŏ an encoding matrix classifier; 
ŏ an instruction for a researcher; 
ŏ a form, including data on text documents; 
ŏ a report of content-analysis outcome. 
The results of the analysis of the study course “Spotlight” speech mate-
rial in order to identify the prerequisites for the implementation of the EVC of 
the content of foreign-language education are demonstrated with tables and 
charts (methods of a tabular and graphical presentation of information). 
For the solution of the last task of the study, in its final stage, experiential 
learning was organised and conducted. Its purpose is to find out whether the 
emotionally-valuable approach to the selection of texts improves students’ speech 
activities. The study covered 140 students in junior, middle and senior grades: 
ŏ at a junior stage these were the students grade 3 “a” of Kirov lyceum of 
natural sciences and grade 3 “b” of a secondary school in Nolinsk, Kirov region; 
ŏ at a middle stage – the students of grade 5 “a” of secondary school 
Ɋ 16 in Kirov and grade 6 “c” of Kirov lyceum of information technologies; 
ŏ at a high stage – the students of grade 9 “b” of secondary school 
Ɋ 65 and grade 9 “a” of secondary school Ɋ 70 in Kirov; 
ŏ at a profile-oriented stage – the students of grade 10 “c” of gymnasi-
um Ɋ 1 in Kirovo-Chepetsk, Kirov region, and grade 11 “b” of Kirov lyceum of 
economics and law. 
At each stage the level of students’ proficiency was determined in the 
sphere of the key competencies in speech activities, predominant at a particu-
lar age1. Specially selected texts of a sufficient or high degree of emotional 
                                                 
1 Above it was justified that at a junior stage it should be foreign-language spe-
aking; at a middle stage – listening; at a high stage – reading; at a profile-oriented 
one – written speech. 
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value were used in experiential learning [39–73]1. In their selection, the follo-
wing points were taken into account: 
ŏ texts of emotionally-valuable contents for teaching speaking as im-
portant media of foreign-language culture should teach students to mobilise 
emotions, important for teaching communication techniques, speech etiquet-
te, a story about one’s friends, interests and hobbies, questions about their 
interlocutors’ life, etc.; 
ŏ the emotionally-valuable speech material, used for teaching foreign-
language listening, should recreate a natural environment of communication 
in the classroom, providing demonstration of the norms of speech behaviour 
in a foreign culture, with the peculiarities of its citizens life and mentality; 
ŏ speech patterns for teaching reading would involve students’ interest 
in history, culture, art, customs, traditions, the way of people’s everyday life, 
foreign peers’ hobbies, etc. 
ŏ the contents of emotionally-valuable speech samples for teaching 
written speech would be defined by the originality of the cultural situation in 
our society. Working with such material should require a student’s ability to 
evaluate the events and characters. 
In addition, since an axiological constituent of a dialogue of cultures 
space cannot exist in isolation from an activity-oriented one, and an emoti-
onal value potential of speech material may remain unrealised, techniques of 
working with texts of a high or sufficient degree of emotional value should be 
adequate. 
Therefore, one more task was to create such conditions, select such 
means and ways of working with texts of emotionally-valuable contents that 
would have a socio-cultural and value-oriented trend and model students’ 
speech and non-speech behaviour, taking into account the values of different 
linguistic cultures. 
In identifying the quantitative and qualitative impact of experiential le-
arning the so-called vertical check was used (S. V. Chernyshov), which invol-
ves comparing the indicators of mastering the key competencies in the field of 
foreign-language education by the same students before and after the experi-
mental training. 
                                                 
1 In the list of references all textbooks and manuals, used in the selection of 
texts of emotionally-valuable contents, are arranged in the order of their application in 
experiential learning at different stages of school foreign language education, from ju-
nior to profile-oriented.  
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The indicator, demonstrating the level of a student’s proficiency in fore-
ign-language activities, the success rate was used (V. P. Bespalko, A. N. Sha-
mov). It was calculated by the following formula: 
s
aR
n
  
where Rs is the success rate, a is the number of scored points, and n is the 
maximum possible number of points [74]. 
The results were processed with a special programme, designed for a 
statistical analysis of quantitative data (methods of mathematical statistics). 
For this purpose a measurement technique of a data range was used, based 
on the difference between each individual result and the simple average of the 
group (variance). A value, derived from variance, called standard deviation, 
was also calculated. It allows us to say in what range most of the results of 
the study is from the average. Finally, the task was to justify the relevance of 
the results of the constructive experiment within a range of statistical uncer-
tainty and the absence of randomness in the obtained data. Fisher index was 
used for that. 
(To be continued) 
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ȑȖȥȓȟȘȖȣ Ȗ ȠȓȜȞȓȠȖȥȓȟȘȖȣ ȝȜșȜȔȓțȖȗ Ȓșȭ ȝȜȟȠȎțȜȐȘȖ ȝȞȜȏșȓȚȩ ȖȟȟșȓȒȜȐȎ-
țȖȭ; Ȑ ȢȜȞȚȡșȖȞȜȐȘȓ ȓȑȜ ȤȓșȖ Ȗ ȕȎȒȎȥ; ȜȞȑȎțȖȕȎȤȖȖ, ȝȞȜȐȓȒȓțȖȖ Ȗ ȝȜȒȐȓȒȓ-
țȖȖ ȖȠȜȑȜȐ ȫȘȟȝȓȞȖȚȓțȠȎșȪțȜȑȜ ȖȟȟșȓȒȜȐȎțȖȭ. 
Ǽ. ǰ. ǿȡțȑȡȞȜȐȎ ȕȎțȖȚȎșȎȟȪ ȝȜȒȏȜȞȜȚ ȖȟȠȜȥțȖȘȜȐ ȞȡȟȟȘȜȭȕȩȥțȩȣ Ȗ ȕȎ-
ȞȡȏȓȔțȩȣ ȎȐȠȜȞȜȐ, ȜȝȞȓȒȓșȓțȖȓȚ șȜȑȖȘȖ, ȡȠȜȥțȓțȖȓȚ ȚȓȠȜȒȜșȜȑȖȖ Ȗ ȚȓȠȜȒȜȐ 
ȖȟȟșȓȒȜȐȎțȖȭ, ȟȠȞȡȘȠȡȞȖȞȜȐȎțȖȓȚ Ȗ ȞȓȒȎȘȠȡȞȜȗ ȠȓȘȟȠȎ ȟȠȎȠȪȖ. 
 
ǿȠȎȠȪȭ ȝȜȟȠȡȝȖșȎ Ȑ ȞȓȒȎȘȤȖȬ 19.01.2019; ȝȞȖțȭȠȎ Ȑ ȝȓȥȎȠȪ 15.05.2019. 
ǮȐȠȜȞȩ ȝȞȜȥȖȠȎșȖ Ȗ ȜȒȜȏȞȖșȖ ȜȘȜțȥȎȠȓșȪțȩȗ ȐȎȞȖȎțȠ ȞȡȘȜȝȖȟȖ. 
